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Section 1:  Initial Steps 
 

School Climate Team 
Identify members of a School Climate Team (consider a representative selection of members).  

The team meets initially to examine equity concerns and data and to develop the Schoolwide 

Positive Behavior Plan.  The team should then meet monthly (minimum quarterly) to assess 

the effectiveness of the SWPBP on an ongoing basis. 
Caitlin Blough (Music) 

Lucia Coradetti (1st grade) 

Deochallie Cozza (Kindergarten) 

Katie Henry (PE) 

Katie Mack (2nd grade) 

Gabby Marotta (OT) 

Brent Grabill (Principal) 

Lori O’Donnell (5th grade) 

Julie Rodgers (4th grade) 

Jeannine Stephens (Pre k) 

Mia Tarver (ESOL) 

Victoria Wooten (3rd grade) 

Tori Rozek (Art) 

Susanne Olsen (School Counselor) 

Emily Slusher (special educator) 

 

The educators on the CAT represent the diversity of our school. They will meet monthly to 

discuss interventions for the socio-emotional support of our students, assess the effectiveness 

of those interventions and/or analyze the results to determine next steps, and suggest changes 

to interventions. The interventions are based on a review of previous data, while any changes 

will be based on the on-going monitoring of current data and in support of our Title 1 status. 

Interventions will be evidenced-based, data-driven, and monitored. The CAT understands the 

need for school staff to implement all interventions with fidelity and may need to provide 

specific professional learning as a support. 

 

Equity Lens 
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Through an equity lens, identify what the data indicate about the social-emotional needs of 

students and the support provided by staff members relative to disproportionality between 

student groups, especially for African Americans or students receiving special education.  Also 

consider the school’s population with regard to ELL, Latinx, and/or other student groups.  

(Information may be from School Data Story) 

Attendance data: 

Overall Rate: 96.6%  

Chronically absent: 6% 

-Black 13% 

-Special Education 20.5% 

-Two or More Races 14%  

-FARMS 6% 

-Asian 3% 

-EL 1% 

 

Stakeholders Survey results:  

86.8% Academic Aspirations (most favorable results from Asian, White, Black student 

groups, lower favorable results from Two or More Races student group)  

78.2% Belonging (most favorable from Asian and White student groups, lower favorable 

results from Black and Two or More Races groups) 

86.4% Student Support (most favorable results from Asian, White, Black student groups, 

lower favorable results from Two or More Races student group) 

 

ELA MAP data:  

Highest scoring is the Asian student group 35.71%  

Lowest performing are the Black 16.24% and Hispanic 16.56% student groups 

EL students scored 4.82% 

Special Education students scored 2.7% 

 

Math MAP data: 

Highest scoring is the Asian student group 34.48%  

Lowest performing are the Black 21.19% and Hispanic 12.03% student groups 

EL students scored low 5.43% 

Special Education students scored 6.67% 

 

MCAP data: 

Significant gaps in scores for FARMS and Special Education student groups  

-FARMS gap ELA17.5 

-FARMS gap Math 14.3 

-Spec. Ed. gap ELA 36.5 

-Spec. Ed. gap Math 38.9 

 

Data Analysis 
Summarize what the data tell about the school climate.  (Information from School Data Story) 

Based on our academic and climate data, the most underserved student groups are: Black, Two 

or More Races, FARMS, Special Education.  
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The Black student group needs support in feeling a sense of belonging, and in the subjects of 

ELA and Math. 

Students in the Two or more Races group need support with academic aspirations, a sense of 

belonging, and student support.  

The FARMS student group needs support in ELA and Math. 

The students in the Special Education group need support with attendance, ELA, and Math.    

 

Climate Goals 
Identify the school’s goals in improving the social-emotional climate of the building.  

(Information from School Progress Plan) 

Support educators in examining and interrogating their personal biases to become aware of the 

ways in which their own cultural experiences influence the conditions and learning 

opportunities that they create for their students.  

Teachers will demonstrate cultural competency in making instructional decisions regarding the 

students they serve, including and focusing on their individual strengths and needs.  

Teachers will create and sustain and safe, welcoming, and supportive classroom environment 

which values inclusivity and diversity.  

 

Section 2:  Developing and Teaching Expectations 
 

Expectations Defined 

Identify a School Code of Conduct with 3-5 positively stated school expectations.  Develop a 

way to communicate the identified rules, based on the schoolwide expectations, for specific 

settings within the school building.  Expectations should be clearly stated, communicated, 

taught, and frequently referenced.  

AES Code of Conduct to be recited daily after the Pledge:  

As an Arbutus Elementary Bulldog: 

I am respectful.  

I am responsible.  

I am prepared.  

I am safe.  

I am important! 

The school has developed a visual representation of what responsibility and respect look like 

in various parts of the building. All educators will reference this language and teach the 
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schoolwide expectations to their students. 

  Classroom 
 

Respectful:  

1. Keep hands, feet, and objects 

     to yourself 

2. Work quietly 

3. Cooperate with others 

 

Responsible: 

4. Be in your classroom by 8:20 

5. Use supplies/equipment correctly 

6. Raise your hand to ask/answer 

7. Follow teachers’/adults’ 

directions 

8. Do your best work 

9. Be prepared for learning 

 

Hallway 
 

Respectful: 

1. Keep hands, feet, and objects to 

yourself 

2. Walk quietly 

 

 

Responsible: 

3. Stay in line 

4. Open and close your locker quietly 

5. Follow teachers’/adults’ directions 

Bathroom 
 

Respectful: 

1. Keep eyes, hands, and feet to 

yourself. 

2. Lights must stay on 

3. Use quiet voices 

4. Keep walls and stalls mark free 

 

Responsible: 

5. Flush  

6. Wash hands only 

7. Only stand on floor 

8. Put trash in trashcan  

9. Put toilet paper in toilet 

10. Go to the bathroom in toilet 

and/or urinal only 

Lunch Room 
 

Respectful: 

1. Use soft voices 

2. Keep hands, feet, and objects to 

yourself 

3. Wait patiently 

4. Lights off means stop talking 

 

Responsible: 

5. Walk at all times 

6. Throw trash in can 

7. Be safe and stay seated 

8. Raise hand to ask for help 

 

  
 

 

Classroom Plan for Teaching and Reinforcing Expectations, Routines, and 

Procedures 
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Teachers develop visuals to communicate culturally relevant classroom expectations, routines, 

and procedures based upon the schoolwide expectations.  Educators explicitly teach 

expectations, routines, and procedures.   The school staff recognize and reinforce expected 

and positive behavior.  Teachers identify encouraging procedures and corrective procedures 

for their classrooms.   

Teachers will be encouraged to develop culturally relevant expectations for their 

classrooms, procedures, and routines based on school-wide expectations. They will be 

encouraged to teach those expectations procedures, and routines. Teachers will be 

encouraged to recognize and reinforce expected behaviors with behavior-specific praise 

and/or physical reinforcers. Additionally, teachers will be encouraged to develop their 

procedures for encouraging expected behaviors as well as to develop their corrective 

procedures should students need more guidance.   

 

Family/Community Engagement 

Identify how the Schoolwide Positive Behavior Plan, the schoolwide expectations, and/or 

interventions will be communicated and shared with families.  Consider how to include family 

and student voice in the initial plan and in evaluating the plan throughout the year.   

The schoolwide behavior expectations and Code of Conduct will be shared with families in the 

monthly Bulldog Bulletin and in the Title 1 compact. The Code will also be published on our 

school website.  

The CAT presented an SEL Night in the1st quarter. We will have a second SEL night after 

February 7 for those who could not attend the earlier one. A notice will go home in the 2nd 

quarter report cards.  

Students and families will have to opportunity to express their thoughts about the behavior 

plan through surveys. The Student Council and the Safeties will be consulted about their 

perceptions of behaviors and parents/guardians will be asked to answer a short survey. 

 

Section 3:  Developing Interventions and Supporting Students 
 

Resource Mapping of MTSS 

Identify the evidence-based practices and interventions offered at Tier 1, Tier 2, and Tier 3 to 

support all students.  Consider what culturally responsive interventions the school requires to 

meet the specific needs of the students.   

The CAT has completed the Resource Mapping of MTSS and will evaluate the effectiveness 

of our practices throughout the year. The CAT will pay attention to the cultural needs of our 

students in relation to the interventions.  

At Tier 1, the school provides Conscious Discipline, school counselor-delivered Classroom 

Guidance lessons, SEL 3 Signature Practices, the Code of Conduct, and PBIS-like procedures 

(defined behavior expectations that are taught and reinforced). 

At Tier 2, Small groups are provided by the school counselor and the school psychologist.  

At Tier 3, some students have FBA/BIPs and some students are seen individually by school 

staff or community mental health partners (Thrive and Villa Maria). 

 

Social-Emotional Learning 
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Identify the specific evidence-based social-emotional learning skill development practices the 

school will implement during the school year.  Consider the importance of trauma-informed 

care, mental health awareness, level of students’ coping skills, etc.  Determine how the social-

emotional learning and the SEL competencies will be integrated into the school’s 

programming.  Consider the need for any training the staff members may require. 

At Tier 1, many teachers use the 3 Signature Practices to foster supportive environments and 

build SEL skills.  Conscious Discipline practices are used in all grade levels (pre-k through 5th 

grade). The school also uses PBIS-like principles to provide clearly defined schoolwide 

expectations for behaviors. Classroom Guidance lessons are provided by the school counselor 

monthly to every class to support and teach developmentally appropriate behaviors.   

Small groups are also provided by the school counselor at the Tier 2 level. The school is in the 

process of identifying evidenced-based practices for the Tier 2 and Tier 3 levels.  

 

 

Character Education 

Determine how specific evidence-based character education learning will be infused into the 

school’s programming to promote positive behavior and ethical decision-making.  Character 

education will be culturally responsive and co-created with diverse stakeholders.  Consider 

the need for any training the staff members may require.   

The school promotes character educations through our Code of Conduct, Conscious 

Discipline, and the 3 SEL Signatures practice. The CAT will discuss using evidence-based 

Character Education such as the Virtues Project and propose a plan to present to the 

Administration and faculty.   

 

Professional Development for Staff 

Identify the professional development that will be offered to staff members throughout the year 

in order to support their knowledge, skill development, and implementation of the 

interventions selected, the character education learning, and social-emotional learning 

practices.  Specify the schedule for professional development and how to obtain teacher 

feedback during the year to address their concerns and areas in which they want/need more 

information.  (Information from School Progress Plan.) 

Professional development for educators will be provided to foster a Safe and Secure 

environment: explain purpose of the Courageous Conversations Compass and use at grade 

level and faculty meetings, Circles of Identity, equitable practices in the classroom, data 

discussions about underserved student groups, Supporting Cultural Competence in Early 

Childhood Settings checklist with debrief, Diversity Month, attendance monitoring and 

interventions for excessive absences 

Other professional development opportunities are available to educators at their discretion: CD 

refresher and website resources and SEL practices and events for adults through the school 

system. 

 

Section 4:  Supporting and Responding to Student Behavior 
 

Recognitions/Incentives 
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Identify a variety of positive consequences, acknowledgements, recognitions, and/or incentives 

that are linked to the behavioral expectations and rules.  Develop a system for implementing 

the positive acknowledgements consistently in school settings.  Consider how to monitor who 

is being recognized and who is not being recognized and whether explicit or implicit biases 

may be occurring.   

Teachers are encouraged to positively reinforce the students daily for expected behaviors (ex. 

Bulldog Bucks) Teachers are encouraged to work with their grade level teams to discuss a 

system.  

 

Rewards/ Incentives 

-5th grade Safeties 

-classroom incentives  determined by grade levels and/or individual teachers 

-positive Office Referrals 

 

Paws will be distributed quarterly to recognize behaviors:  

- all 3s in conduct on report cards (grades kindergarten -5) 

- As and Bs on report card (Grades 4-5) 

 

 

Hierarchy for Behavioral Referrals and Consequences 
Identify the behaviors that are teacher-managed, behaviors referred to resource staff, and 

behaviors referred to administration.  Refer to the BCPS Student Handbook for teacher and 

administrator-led interventions.  Consider how unsafe behaviors will be addressed.   

  

Teachers are encouraged to manage their classrooms and follow up with students and 

parents/guardians as needed. Students who present with safety concerns may be referred to 

the office.  

 

Teacher managed behaviors: 

Refusal to follow a reasonable request 

Out of assigned area/classroom 

Inappropriate language/comments 

Inappropriate physical contact 

Refusal to do class work 

Minor theft (property valued at under $10/ excludes cash) 

 

Resource staff managed behaviors: 

      Threats to self and others  

 

Administration managed behaviors: 

Use of profanity directed towards staff 

Bathroom defacing 

Fighting 

Elopement (out of view of staff) 

Threatening behavior (throwing dangerous items, attempting to harm others) 

Harassment/bullying (in school or on-line) 
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Sexual offenses 

      Major theft (property valued at $10 or more/any cash) 

 

Response for Intensive Behaviors 
Identify a hierarchy of responses to intensive behaviors (i.e., emergency/crisis 

management/threat assessment/unsafe behaviors) including interventions and supports.  

Indicate which school staff members will respond as well as procedures and training as 

needed. 

The school has identified members of the Behavior Threat Assessment Team (BTAT) 

(counselor, psychologist, social worker, PPW, nurse). They have scheduled quarterly meetings 

to address procedures regarding students who pose a threat to themselves, others, or property. 

The school counselor, school psychologist, principal, and/or assistant principal are called upon 

when a student presents with a threat; an assessment is made and documented per the Threat 

Assessment protocol; and recommendations are provided. BTAT members follow up with 

students who have been assessed, address treatment options, and monitor progress.    

 

Monitoring the Schoolwide Positive Behavior Plan/Data Analysis 
Identify the data that will be collected and reviewed by the School Climate Team in order to 

identify behavior trends, patterns, action steps, and interventions using a problem-solving 

strategy.  Consider having a uniform referral form for staff to complete to document referrals 

to administration.  Consider how teachers should document classroom-managed 

concerns/behaviors/difficulties.  (Information from School Progress Plan.) 

The Climate Action Team will review behavior data at their meetings, making sure to look at 

specific student groups. The school counselor, as a member of both the BTAT and the CAT 

will provide the data. As of now, there are no procedures for collecting data. The CAT realizes 

that there should be plans in place to be proactive and will work to improve this component 

this year. Sources of data: Paws, surveys, threats, office referrals, positive office referrals, 

Bullying/Harassment/Intimidation forms  

 

Section 5:  Miscellaneous Content/Components 
Click or tap here to enter text. 

 

 


